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Introduction
At the end of summer 2008, thinking that I would start my last year at compulsory school I realized I wanted  to live a new 

experience to be able to get to know a culture and education different from the one I had lived until the moment. As I didn't 

know from where to begin, I opened the computer and searched on Google. Then, I found some organizations which offered 

exchanges between students. The one I liked the most was AFS Intercultura (an organization born by the end of the First World  

War with the objective to create unions between people from different cultures in order to try to avoid wars). An important  

difficulty of the exchange was the economic part. Spend a year abroad, although being a really rich experience, is, lamentably, 

really expensive. AFS offered me a scholarship system that, if  I could get it,  allowed me to leave without it  being a huge  

expense. I sent a curriculum and I was lucky because I got a scholarship to Finland. Not much later they assigned me to a 

family (a mum with two ten years old twins) who had chosen me after reading my profile. This family lives in a city called 

Mäntsälä, in south-Finland, near Helsinki.

The first day I went to “lukio” (college in Finland), I realized about the huge difference between both cultures. While the time 

was going by, I also realized that these differences interested me more and more and I tried to deepen in those questions, 

realizing that there were many features which were equal and different at the same time. This interest became, slowly, the 

subject of my research work.

At the end of the year I started to think how to organize all my knowledge to make the work. Then, I realized that, if I wanted 

personal information, I had to do lots of interviews and surveys to teachers and students, before leaving.

I started to work. They were all really nice to me and they answered all the questions thoughtfully. In fact, all my Finnish 

education community was interested to know what I could discover with this work.

After arriving in Solsona, I also needed to do the same interviews and surveys to teachers and students. They also were really 

nice and efficient. 

The main idea is to expose both educations systems and interview people and make them tell me what do they think of their 

own system. The point would be to see if there are that much differences so to make the results that different or also an 

important part of those results are acquired thanks to their culture, personal education and, in general, way of being.

Talking about the work itself,  I have organised it so that first I compare the countries, Finland and Catalonia (Spain), and 

afterwards I compare the cities, Mäntsälä and Solsona, so to show and enlighten some interesting points on education. To 

compare the countries I  have mainly searched the net and I  have also read both education systems (a general non deep 

lecture)  and to compare the cities  I  have  handed out  surveys  to  students  and I  have  interviewed teachers.  I  have  also  

interviewed Ernest Maragall,  Catalan education “minister” when I started this  project,  but I  couldn't  interview the Finnish 

education minister. 
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The tables summing up the results obtained with the surveys are in the annex while the surveys and interviews have their own 

part, named Interviews and surveys. To be sure I had enough percentage of surveys (some students never gave back the 

surveys given to them) I looked for the error. I had a 55% of surveys from Mäntsälä and a 45% of surveys from Solsona so I  

used the formula:

n= N∗Za²∗p∗q
d²∗N−1Za²∗p∗q Where n stands for the total amount of surveys I got back, N the total amount of surveys 

I handed out, Za the trustiness (I considered it to be 95% and therefore Za used is 1,96), p and q being the percentages (in 

which I was told to consider 0,5 and 0,5) and d the error, what I wanted. The errors given were 0,099 in Solsona and 0,048 in  

Mäntsälä, so I can assume that the error is acceptable.

About the interviews to teachers, as I only missed one teacher in Mäntsälä and two in Solsona, I have considered them to be 

trustworthy without calculating the error committed.
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Finland and Catalonia

Finland:

Finland is a northern country that borders Sweden (west), Russia (east), 

Noway (north) and, through the Gulf  of  Finland, Estonia (south).  It  is  a 

large country (1.445km) with many lakes (187.888 over 500m2), islands 

(179.584)  and forest (86% of country's area). 

The total amount of inhabitants is 5,4 millions, which makes the average 

population density of 17 inhabitants per square kilometre, although most of 

the population is  concentrated in the south (Helsinki metropolitan area 

has  over  1  million  inhabitants).  Historically  the  Finns  are  divided  in 

different cultural groups: the Finnish speaking Finns, the Swedish speaking 

Finns and the Sami people (indigenous from Lapland), there is  also the 

Finnish Romany group; lately immigration from all over the world has gone 

to Finland becoming the 2,5% of the population, they mainly come from 

Sweden, Russia and Estonia. 

There  are  3  official  languages  in Finland: Finnish, Swedish and Sami; 

and the schools must teach in the native language of most part of the

students, also all the city itself (street names, signs, official documents...) must be in both Finnish and Swedish, in Lapland it 

must  be also in Sami, and the first to appear will be the one most spoken. 

Women in Finland are considered to be some of the ones with most equity but 

the government is still doing things to promote it being so. The government idea 

is not to protect women but to promote men doing what traditionally was called 

women's  job  and  house  held  activities  and  promote  women  doing  the 

traditionally called men's job and decision taking.

The economy is based with services (65,7%) followed by the industry section 

(31,4%) and with few primary production (2,9%) which was already traditionally

not important. That's why Finns have always been saying that the education was their key and that's why they considered that 

education must be free from the very beginning (children's day care centres) until you get your master, the only education that 

must be paid is extracurricular things or adult college (which is still really cheap). They also have an amount of money they pay 

to any student since he is born, this money is paid to the parents, until he is 18 that he himself will start receiving it if he keeps 
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studying. This money for over 18s is just given if your incomes are under some limit. 

The climate is known to be really hard in north Finland, with half year darkness and half year brightness. In the south it is not 

that pronounced but there are around 4 hours of light per day during December. Also the snow and the cold are important, with 

around 70cm minimum snow  during the winter months and cold weeks (-30ºC) being considered normal.
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Catalonia:

Spain is  limited by Portugal (west),  the Atlantic Ocean (south-west and 

north-west), Gibraltar (south), Mediterranean sea (south-east and east), 

Andorra (north) and France (north). Catalonia is one of the 17 autonomic 

communities  in  which  Spain  is  divided,  and  it  is  located  on  the  north, 

delimiting with Aragó (another of the autonomic community, on the west), 

France (north), Andorra (north), the Mediterranean sea (east) and Valence 

(another autonomic community, on the south). It has a history,

a language and a culture of its own although they are closely related to 

the Spanish one. The Catalan geography is marked by a huge amount of

variety because it goes from the Pyrenees (with the highest mountaintop in Catalonia being of 3,143.1m) to the “golden coast” 

(huge extensions of beach).

The  total  amount  of  inhabitants  is  slightly  above  seven  millions  and  the  average  density  is  of  223.9  inhabitants  square 

kilometre. Most part of the population is concentrated in Barcelona (1.5 million inhabitants) and its influence area (around 5 

millions).

Historically  the  Catalan  people  have  differed  from  Spanish  and  there  has  been  a  national  feeling  and  the  asking  for 

independence although lately its been decreasing. From the population in 2010 over 10 years (little bit over 5 millions) 65,38% 

were born in Catalonia,  28,4% came from other parts of Spain (mainly Andalusia) and 6,22% from abroad (mainly South 

America, Argentina the most, and Africa, Morocco the most). 

In Catalonia there are 2 official languages: Catalan, the area's own language, 

and  Spanish,  the  whole  Spain  official  language.  Besides,  in  Vall  d'Aran  the 

Aranese language is official. Catalan schools teach all the subjects in Catalan 

apart from Spanish and English; the law also says that all the posters, signals 

and  paper  announcements  must  be  in  Catalan  and  they  can  be  in  another 

language if wanted. Despite all this, in Catalonia there are more people able to 

understand (99%),  speak (96.4%),  read (91.4%) and write  (88.8%) Spanish 

than Catalan, which is understood by the 93.8%, spoken by 75.6% of the people, 

read by the 73% and written by the 56.3% of the total population.

The economy is based on services (63.1%), mainly the third section, followed by the industry (27.2%), mainly transformation 

industry, and finally the primary section (3%), mainly wine and cava.

The sate education is free since you are three until the end of college but you must always pay a fee for material and pay your 
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own material. To go to University, although state-owned, students must pay the matriculation fee and a lower fee per course. 

Moreover there is a wide range of independent schools and state-assisted educational schools for all ages where you must 

pay.

The Catalan weather is a Mediterranean one, without many variations of light (although winter is darker than summer) and high 

temperatures. From around 0ºC cold in winter to 30ºC in summer.
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Education:
“Educate is to help (someone) to develop

his physical, moral and intellectual faculties;

it is transmit (to someone) knowledge

attitudes, values or cultural forms;

it's to develop and perfect a capacity or quality”

Institut d'Estudis Catalans, online dictionary

Preschool education:

In Finland the preschool education is only for the six years old students. This education is a right of all students and it 

is free; it's also volunteer and 80% of childrens go. The other children, younger than 6 years old, go to day care centres, which 

are also free. The under 6 years old have their own schools and the 6 years old go to their school or the primary school  

depending on the area. All  the care takers of the children, the under 6 and the 6 years old,  need a University degree in  

preschool education which lasts 3 years.

In Catalonia the preschool education goes from three until five years old. This education is volunteer and free – if you 

attend the state school –, and it takes place in the primary school. The children under three years old attend day care centres  

that have their own buildings and they have to be paid. The care takers need a degree in specialised teacher in preschool 

education, or the corresponding for degree which lasts 4 years, or the degree of superior technician in preschool education. 

Each three groups of children at least one of the care takers has to have the degree of specialised teacher or equivalent while  

the others can be specialised teachers or superior technicians.

“Teaching is providing a new

knowledge or ability”

Helsingin Sanomat Dictionary, 

Basic compulsory education:

In Finland the basic education goes from 7 until 16 years old and, although it is considered a whole block, the last 

three years are a little bit different and they are in a separate school. The basic education is considered a right for all children 

and, therefore, it's free. It is considered that the whole amount of work, the time to go to and back from school, school hours 
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and homework, have to allow the realization of hobbies, resting  and leisure activities. The lessons are organized with breaks 

between each hour and usually the timetable ends before two o'clock pm. There are no lessons in the afternoon. The subjects 

are  the  following:  mother  tongue;  first  foreign  language  (usually  English);  second  foreign  language  (Finnish  or  Swedish 

depending on the mother tongue);  mathematics;  science (which gets divided between biology and geography,  physics and 

chemistry and health education the last three years); religion or ethics; history and society; music; visual arts; crafts, technical 

work and textile  work;  physical  education;  home economics;  personal  mentor and optional  subjects  (arts,  music  or  third 

optional language).

In Catalonia the basic education is separated in two levels, both of them compulsory and free, the primary school and 

the compulsory secondary school with their own organizations and subjects. The primary, that starts when six and ends at 

twelve, is also divided in three smaller levels of two school years each one. The subjects are Catalan, Spanish, foreign language 

(usually English), mathematics, music, social sciences, natural sciences, art or drawing, physical education, being mentored 

(one hour a week), and religion or ethics. The teachers are called “mestres” and they have a university career, or degree, 

specialised in primary teachers. The secondary compulsory school goes from twelve to sixteen years old, and it is divided in 

two groups: the first three years where all the subjects are common and you can choose only one optional subject and the last 

year where there are common subjects, optional subjects and specific subjects. The subjects from the first three years are 

Catalan, Spanish, foreign language (usually English), mathematics, social sciences, natural sciences, technology, education for 

civics,  physical  education,  music  or  art,  being  mentored  and  the  optional  subject  (it  can  be  religion,  ethics  or  another 

suggested by the centre). In the 4th level there are the common subjects, which are, Catalan, Spanish, foreign language (the 

same than the 3 first years), mathematics, socials, physical education, education for civics (just one term or one hour a week 

all the year), research project (just one term or one hour a week all the year), religion or a complementary subject chosen by 

the school (just one term or one hour per week all the year) and being mentored; the specific subjects, the three ones you 

must choose, physics and chemistry, biology and geology, computers, second foreign language, music, Latin, visual arts and 

technology. The teacher from the first year, can be the so called “mestres” while after the 3rd, teachers are required to have a 

degree. 

College

The college – it is the one on which this work is focused and, therefore, it will be explained more in depth later.

“Teaching is communicating to someone

a science, an art, knowledge, an ability, etc.

giving lessons, explanations, doing demonstrations
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or making them do practical exercises;

it's indicate, show or let see”

Institut d'Estudis Catalans, online dictionary

Professional (Vocational) education:

In Finland there is the vocational education, which are studies to get the formation to work so that they give  you a 

way to the working world or the option of continue the studies in technical schools or universities. This formation is also free.

In Catalonia the professional education gives you the chance of doing 2 years modules that allow you to get inside the 

working world or continue with the upper professional education, which gives you the academic qualification of technician, 

after which you can go to University. To get to the upper professional education you can get through the professional education 

or through the college. They are called “cicles formatius” which means formative cycles. They both are free of charge. 

“It's impossible to teach children wholesale;

the school cannot be the substitute

of the individual education” Alexis Carrel

Tertiary education:

In Finland it is divided between Universities and Technical schools. Universities are more academical orientated while 

the Technical schools are more practical and working world orientated. To enter in both there are two ways; the first one is 

accepted by all Universities and Technical schools and consists in doing the A-levels and graduate doing the final exams. The 

marks of the final exams will allow the universities to allow you, or not, to take their own entrance exams. Those entrance 

exams have a written part about the subjects considered important for the studies you are applying to and an oral interview. 

The second way do not give you the chance to enter everywhere because it consists in going through professional education. 

This one allows you to access in the field related studies. The Universities and Technical schools are also considered a right for 

all students and, therefore, they are free of charge. Moreover, all the students who do not have enough economic incomes to 

live  without  parents'  money  receive  some  from  the  government.  At  present  it  is  under  consideration  that  for  tertiary 

education, or at least masters, you should cost part of the matriculation fee in order to achieve students awareness of both, 

university and costs. 

In Catalonia there is only University as tertiary education, which is orientated in an academic way. To enter, most of 

them, apart from some special case, work with the marks resulting from the average between the A-levels and the final 
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common exam and adding, finally, the specific subjects. You can also get through the Upper professional education. There are 

two kinds of University, the state-owned and the independent. The state ones are subsidized by the government so, although 

you must pay a fee, the price is not very high; the independent ones are subsidized by sponsors and the students, therefore, 

the  prices  are  usually  higher.  At  present  the  Bologna plan is  being  implemented,  which consists  in  different  changes  to 

standardize all European Universities. One of the changes would be, as example,  increasing practices and, therefore, total 

amount of compulsory assistance.
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College
Organization

In Finland

“Lukio”, or College in Finland, is in charge, in each county, of the county authorities, that is to say the mayor and 

councillors. They are in charge of their own funding, which is a third of the whole expense (coming from the money received 

from the Government). The rest of the money, two thirds, is given directly from the Government. The Government is in charge 

of saying the compulsory subjects or the total amount of school hours, while the local authorities are in charge of organizing 

the whole amount of subjects and the structure of the timetables. This A-levels has a common length of three years (although 

it can be done with a maximum of five). At the end of it students have to take some final exams called “YO” which stands for  

“Yli-opiskelja” (translated to English it would be close to an Upper Student), and after, if the student has passed the exams 

(that work with Gaus bell)  it is possible for him to request a place at Universities or Polytechnic schools which will do their 

own entrance exam. 

The school organization is not based on years or subjects but on courses. The courses have a two month length and 

there must be an indicated amount of them done before graduating, although the graduation exams (which take place every 

year at the end of September and at the beginning of March) can be done without having all the courses done. 

There is more than one way to do the A-levels:

–Daily:   the total amount of hours varies but the maximum is five hours per day (four on Fridays), with a length of one 

hour and fifteen minutes, or eight hours (seven on Fridays) with a length of 45 minutes. Between lesson and lesson there is a 

fifteen minutes break with fifteen extra minutes for the lunch break. Both ways offer a maximum of eight courses per term.  

There are lessons from Monday to Friday. The timetable changes every term because you get different courses you must 

choose; usually people get the two first years between six and eight courses per term while two or three courses per term the 

last year the last year. The minimum of courses that must be taken is 75 (out of which you can fail four and make them count) 

to graduate. It is free, the one most people goes to and, therefore the one we will talk about.

–Nightly:   it is usually shorter than the daily school and it is one of the few branches of Finnish education that must be 

paid, although the fee is not much. This one is thought for adults so, theoretically, you must be over eighteen years old to 

attend the lessons, otherwise, if you are under eighteen, you can also go there but you must take four extra courses. This 

makes that the compulsory courses for adults are 44 and for under eighteen are 48 (the four extra courses must be in music, 

arts and physical education). The timetable changes every term but it usually starts around four and finishes around nine. The 

organisation is: on Mondays and Wednesdays you take some courses on an specific hour (both days exactly the same) and the 

same happens on Tuesdays and Thursdays, Friday is free. This type can also be done from home if for any reason you cannot 

attend to school.
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In Catalonia

“Batxillerat”,  A-levels  in Catalonia,  it  is  in charge of  the Generalitat  de Catalunya,  who can decide,  following the 

Spanish law, the curriculum and organization of education. It lasts two years, at the end of which the students take an exam 

called “Selectivitat”. 

There is more than one way to do the A-levels:

– Daily  : the length of an hour is 55 minutes usually (although now, by law, it will have to be 60 minutes), with an 

average of two breaks per day. The total amount of hours per week is 30. To pass from 1st to 2nd a maximum of two courses can 

be failed, if more are failed it is needed to take the failed subjects again and you are able to take some new from 2 nd year or 

repeat the whole year. If two or less are failed the student will go to 2nd but will have to take examinations from the failed 

subjects, the mark of the 2nd year cannot be given if the 1st year subject is  still failed. This is the most common way and, 

therefore, the one we will focus on.

– Extensive:   it is morning and afternoon based timetable. five hours in the morning five days a week (or 

Fridays just four) and two hours in the afternoon three days a week. It usually starts between eight and nine and finishes, if 

there are lessons in the afternoon, around seventeen.

– Intensive:   works the same way than the extensive timetable but it is only that you have all the lessons 

together, you don't have your long eating break between. 

–  Nightly: It takes place in the evenings and the lessons are not so long, 45 minutes, as it is based in volunteer 

homework. Usually there are no breaks between and five or six lessons per day. The system is more or less the same but 

without physical education. It is thought for working people and, if you are under eighteen, you have to justify why you want to 

take it that way. The objective is to change it to the on-line way gradually.

– On-line:   the work is  done at home. You cannot  fail  a whole year but  the subject itself  which is  separately 

considered. You need to be over eighteen or show that, for some reason, you cannot attend to normal daily school. A student 

going to daily school would be able to take a subject on-line if, for any reason, the high school could not offer it and the subject 

was a second year modal subject or a first year subject which has a 2nd year continuation. 
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Timetables and subjects: 

In Finland:

The timetable is based on eight different slots1 which are filled in by the principal before the school starts. Each slot has its 

hours, which are different between slots, and its subjects, (which in case they are from the same group they are always at the 

same time). From each slot you can pick up usually a maximum of one subject although if you speak with the students advisor it 

can  be  possible  to  take  the  exam  without  going  to  lessons.  Optional  courses  are  often  just  offered  once  a  year  while 

compulsory courses can usually be offered between four or five times per year. 

Each subject is divided in different courses, which talk about different parts; courses can be classified in four types:

– Compulsory:   are the courses which everybody must tale to graduate and in a normal daily college would be: 

mother tongue (6 courses), English A1 (6 courses), Swedish B1 (5 courses), mathematics (6 courses of short maths or 10 of 

long maths),  biology (2 courses),  geography (2 courses),  physics (1 course),  chemistry (1 course),  religion – Lutheran or 

Orthodox – or  “abilities  for life”  (3 courses),  philosophy (1  course)  psychology (1  course),  history (4 courses),  civics  (2 

courses), health (1 course), physical education (2 courses), counselling (1 course), music or art (3 courses being one of each 

and the third optional between both) and fourth optional language (such as German, French, Italian, Spanish or Russian) which 

is not compulsory if you take long maths. The total amount of compulsory courses can vary from 47 to 51.

– Expansion:   are  the  ones  which  continue  after  the  compulsory courses  to  acquire  more  knowledge  on that 

subject. At least you must do 10 expansion courses for the graduation. The options are doing the fourth (or fifth) optional 

language or any expansion course of the compulsory subjects. The subjects with more options are music, art and physical 

education which have up to 11 optional courses. You can take a course without having taken the one before if the teacher 

agrees. Some of these optional courses are given by the Government and some are chosen by the school itself. Both of them 

need a minimum of students to be done, although it is accepted that once you start a language, this language must be offered 

to you until the 8th grade (the final one for the graduation test) even if there are not enough students.

– Refresher:   are the final courses of the subjects, where the teacher refreshes everything that might appear in 

the graduation exam of that subject. It is done in a quicker way because it is considered that the student already knows it. This 

type is just to help so there is no amount to be done compulsorily. 

– Others:   they are activities and not properly courses but they are counted as courses. Some examples would be: 

participate in a “comenius” program (it means going to a lesson during the whole year and a trip to some other country for a 

week, it counts as 5 courses), do an exchange program for a week with the language lessons (it counts as 1 or 2 courses), be 

an exchange student with any company (it counts as 10 courses), technological programs, artistic programs... 

1 In the annex, page 31,  you can see a sample of a Finnish timetable
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In Catalonia:

The timetable is class-based and all the classes have the same timetable2 having some optional subjects where you can choose 

between two or three different subjects. During those hours, which are the same for the whole class, the students get divided 

in groups depending on what they want to do. 

There are three types of subjects:

– Common:   Everybody  must  take  them.  They  are  the  following:  Catalan  language,  Spanish  language,  foreign 

language (it usually is English but, in some areas, it is French), physical education (1st year), philosophy and civics (1st year), 

science for the contemporary world (1st year), history of philosophy (2nd year), history (2nd year), counselling (1 hour per week) 

and research work (a work that must be done at home and be given at the 2nd year).

– Modal  : they can be chosen out of some options and they are divided between three modalities: artistic, scientific-

technological and social-humanistic. Out of all the options there must be chosen 4 modal subjects or 3 modal subjects and one 

optional. Each modality has two different branches and the centres must offer all the subjects of each modality they decide to 

offer. The artistic branch is not often offered and the centres are allowed to just offer one of both branches. 

– Artistic:   it is divided between plastic arts, design and image, and performing arts, music and dance. The 

modal subjects are the following:

                    Plastic arts: audiovisual culture, artistic drawing, technical drawing, art history, graphic-plastic expression 

techniques and volume. 

Performing arts: musical analysis, applied anatomy, performing arts, audiovisual culture, dance and music 

history, language and musical practice, universal literature, Catalan literature, Spanish literature.

– Scientific-technological:   biology, earth and environmental sciences, technical drawing, electrics, physics, 

mathematics, chemistry and industrial technology.

– Social-humanistic:   economy,  business  economy,  geography,  Greek,  art  history,  contemporary  world 

history, Latin, mathematics applied to social sciences, universal literature, Catalan literature, Spanish literature.

– Optional:   are the subjects thought to give more options. All the centres with more than one line have to offer a 

second foreign language and working experience while they can also offer more subjects like psychology and sociology, other 

modality subjects or subjects created by the centre.  

2 In the annex, page 31,  you can see a sample of a Catalan timetable
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Language skills:

In Finland

When you arrive to Finland you might get amazed by the English level they have. You can go anywhere and even the 

seller of some mall will speak to you in English without problem. In order to achieve that there are some important points: 

All colleges must offer Finnish, Swedish and English, which are compulsory for all students, but they also have to make possible 

for  students  to  learn  other  languages,  at  least  two unless  the  college  is  too  small.  Also  high  schools  usually  offer  the 

possibility, even if it  is not compulsory, to learn several languages, the same ones that the city college usually. They start 

learning English at school when they are nine, when they start with easy sentences and words. When they are twelve they study 

the verbal times and more complex structures. Finally when they arrive to the college they are able to speak normally and they 

learn such grammar as the use of prepositions or articles, as this is really hard for them because they do not exist in Finnish,  

The main part of the course is just reading comprehension and word learning through cultural units. They also have extra 

courses for people who do not learn very fast, reviewing courses, and speaking courses. 

Students do not join courses outside school to learn English, and usually they do not join them to learn any language 

at all,  as they are able to learn them for free at school. There are a lot of courses offered in the council schools, mainly 

thought for elder people but also available for younger ones, though.

Both, TVs and cinemas, use O.V.S. this way Finnish people get more used to hearing English, and other languages, while 

in fact it is cheaper for them to make films arrive. Only films for really young children are doubled, as they cannot still read. 

While being there I also found out that, by law, hospital and all other public organizations must be able to assist you in  

Finnish, Swedish and English. That means that, for example, at least one nurse and one doctor, in hospitals, must be able to 

speak enough English or Swedish to assist you normally if you go to the hospital and ask to be assisted in those languages. 

They get this level by making compulsory-assisting courses for the hospitals staff. They also emphasize the importance of 

learning other languages such as German, French and Spanish to be able to assist the newcomers. 

In Catalonia:

Spain, and therefore Catalonia, as all Mediterranean countries, is well-known for its low level of English knowledge. 

Most people I know from abroad that has had an inside look at Spanish school system and culture cannot still understand this 

low level, in my opinion I think it is because there are many Spaniards who do not see any point in learning it as they just need 

it for school and have no plan to go abroad and the point that Spanish is a powerful language and we double all films or TV 

programs.  

Children start learning English at school when they are five, they might even start earlier in some preschools. While 

they grow up they start learning easy sentences and the present. When they arrive to college they start learning again verbal 
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times while they learn more advanced vocabulary. All the class is together, as with all other subjects, for English lesson except  

some years in some places you might have once a week an English lesson with just half class. Most small colleges and high  

schools offer only English or French (depending on the zone) although few might offer other languages. Usually you are just 

allowed to do one foreign language and, in some occasions, two. There are some schools in big cities which offer the chance to 

take all subjects in some foreign language, but they are independent, they are not paid by the state.

Therefore many students join extra English lessons, as outside school activity in academics. These academics tend to 

be expensive and end with an outside level exam (Catalonia official language school exams or international exams) so to prove 

that you can speak English.

As I have already mentioned before, Spain doubles most of films and it is really hard to find the O.V.S. version in a 

cinema. Recently, thanks to digital TV, it  has been more and more possible to watch it O.V.S. Although it still appears first 

doubled and you must change the TV settings each time. 

Before finishing it should be marked that English is becoming more and more important and, as time goes by new 

generations are indeed learning much more. From now on most universities will ask students to have a minimum level of  

English and some subjects will  be taught in it. This  idea is  also trying to be settled for college and high school but many 

teachers and parents do not support it.  As things are, also tourism is  helping with language skills  learning because most 

people who works facing tourists need to speak a lot of languages, at least English and usually German and French. 

To  finish with this,  I  am going to compare standard tests for English3 in  both countries  so to see properly the 

difference of level between them. To do so I have found in the net samples of the last exams (September 2010) from both 

countries,  I  must  say  that  apart  from  examinations  time  they  also  have  in  common  the  structure,  they  have  reading 

comprehension, oral comprehension (listening) and writing. In Finland the reading and writing exams are joined in one while 

listening has its own exam, in Catalonia there is only one exam. The difference of length in all the three parts will be due to the 

difference of time given to do the whole exam, while in Catalonia is one hour and a half, in Finland is 30 to 45 minutes long the  

listening and you must stay in the exam for three hours and you can stay five. That makes a time difference of about four 

hours which allows people to work much more.  

For the reading test in Finland students have to understand about three different “long” texts (about 74 lines and over 

800 words) and answer twenty-five questions with closed answer (a, b, c or d) and, after that, students must answer with 

short sentences in Finnish or Swedish five questions also made in Finnish or Swedish about short texts (less than ten lines). In 

Catalonia  students  need  to  understand  a  text  about  600  words  and  answer  eight  questions  with  closed  answer,  some 

vocabulary is explained under the text for students to get a better understanding. I must say that it is hard to compare the  

difficulty of a text but after reading it, at least I found much harder the texts for the Finnish exam (it used more complicated 

3 You can find all the tests comented in this project at the annex, from page 33
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words and there wasn’t any word explained) than the text for the Catalan exam. Also if we look for the official level, the courses 

in Finland are level B2 while in Catalonia the level is little bit behind FCE (which is between B1 and B2), therefore the level in  

Catalonia is between A2 and B1, more towards B1. Therefore Finnish level is higher than Catalan level. 

About the writing, in Finland they have to write between 150 and 250 words while in Catalonia they have to write more 

than 100 words. That is why we can assume that compositions must be harder in Finland, because the longer you write it means 

that you must have more knowledge about the language, until 100 words is quite easy to get. Also in Catalonia you are allowed 

to choose one description (which is always easier to write) while in Finland all the options are essays, arguing about topics. 

The listening in Catalonia has eight questions and you are given some vocabulary in order to have a better understanding. In  

Finland the listening has three parts, with a total amount of 25 questions, of close answers and one part with five questions for 

which you must write the answer in Finnish or Swedish. So the difference I am able to appreciate without listening the records 

is that there is no difference which is not caused because of the time given. 

To finish with, in Finland there is an extra part of grammar and vocabulary where students are asked to fill in gaps  

with prepositions, nouns, verbs, articles and many different things out of four different options for each gap or they are asked 

to translate a word or expression from Finnish/Swedish to English.

Therefore we can truly say that the English level in Finland is much higher, at least for people who are trying to get to 

university, at least because of state school.

To finish with I would like to mention another interesting point. While in Spain you need to have studied English at  

university in order to be teacher (and all the normal teacher preparation), in Finland you need to have studied English at a 

Finnish University and have done a master in an English speaking country. I think that is important because then teachers 

familiarize with common expressions and slang words which are always more interesting to students that the formal language.
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International exams:

PISA exams4, done by OECD, are the only well-known exams comparing many countries all over the world. The exams 

take place every three years and Finland and Spain are among the countries tested. The exams test three different aspects: 

mathematics, reading comprehension and science. Finland is above Spain in all the three aspects, in reading they got 536 and 

481, in mathematics they got 541 and 483 and to finish with in science the countries got 554 and 488 points respectively. That 

means that Finland overwhelmed Spain for 55 in reading, 58 in mathematics and 66 in science. Which makes an average of 

59,6 points of difference. 

It is curious though that both countries got their best punctuation at science. The main difference, the one we can see 

at first sight, is that while Finland is amongst the firsts (is second in reading which is what counts the most for PISA) and its  

average is statistically significant above OECD’s average, Spain is little bit below the middle and its average is statistically 

significant under OECD’s average. That means that at least on terms of OECD the difference of results achieved is impressing.

If we deepen in reading comprehension, focusing on the influence of social background again Finland overwhelms 

Spain. Finland has a 13% of boys with level two or less (which means they cannot really fulfil the needs of the present society in  

terms of reading comprehension) and 3% of girls (in all countries tested girls are better than boys) and the percentage of 

variation due to the economic and social background is 8%. Again Finland is above OECD’s average. Spain has the 24% of boys 

and the 15% of  girls  with level  two or  less,  the variation  is  14%.  In  this  case Spain  is  among OECD’s  average  with  the 

percentage of boys and the variation and is under OECD’s average with girls. The difference is again, abysmal.

We should also take into account that for PISA exams said that countries with repeating students tend to have lower 

levels and make the variation due to economic and social background bigger, also countries in which is common to transfer 

weak or disruptive students out of schools performance and equity are lower. That could be the main reason for which Spain 

and Finland are that different. Here I must say that then, in my opinion, PISA exams are not really trustworthy because I 

consider it is important the attendance to diversity and, also, if you consider that some student hasn’t achieved the level, you 

cannot put him or her to the next level as he won’t be able to understand and follow properly. Although I must say in PISA’s  

defence that they comment also about this saying that those things may not be a cause but a symptom that education is not 

going well enough, and I hope that we will all agree that a country were they achieve the needed knowledge, no one repeats and 

there are no disruptive students that have the need to go to special lessons, is not indeed a country with a good or at least 

useful education system.

Also PISA states that school autonomy is  important to get better results.  Finland has  indeed great autonomy of 

centres while Spain doesn’t have yet but might be coming soon (although as I will mention afterwards, many teachers are 

worried about it).

4 PISA stands for Program for International Students Assessment
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That means that while Finland has three PISA important points favourable, Spain have those three against.

Another interesting point mentioned in PISA tests is that if we have two countries investing the same in education and 

one is investing more in paying teachers better and the other one is investing more in having smaller classes, the country 

investing in paying teachers better will achieve better results. That is interesting because it shows that teachers in Solsona 

asking for smaller ratios (I will talk about it later) might be wrong.

Some  other  interesting  facts  that  PISA  underlines  as  positives  are:  good  relationship  student-teacher,  positive 

behaviour among teachers and disciplinary climates.

To finish, the report of OECD finishes with a comparison between 2000 and 20095 comparing the share of students 

below proficiency level two and the share of students with proficiency level five or above. While in Finland the changes of 

students below proficiency level two haven’t statistically changed considering the OECD’s average, although it has improved a 

little bit, in Spain the changes are statistically positive. Spain in this case has improved the double than Finland, but that was, in  

fact, predictable, as it is easier for a bad performer country to improve than for one country amongst the best. About the 

share of students with proficiency level five or above, Spain’s variation is among the OECD’s average, although it is lower, and 

Finland’s variation is much lower than the OECD’s average. That means that for one thing, Spain is improving more than Finland, 

which as I mentioned before, is comprehensible. 

5 PISA exams are always based on one of the three divisions (reading, maths, science). 2000 and 2009 were both years based on reading. 
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MÄNTSÄLÄ AND SOLSONA

Description of the cities:

Mäntsälä:

It is a small city, or county, in south Finland (60km from Helsinki). The city itself 

is  3.000 inhabitants but the whole county is  around 20.000. The houses are 

separated, familiar houses with gardens. There are just few flats next to the 

bus station. 

The Mäntsälän lukio, or Mäntsälän college, covers Mäntsälän county and small 

zones nearby. There is just one, which is only for college students, although

some nearby schools go there to take music or sports.  This year Mäntsälän lukio has 337 students 

and 3 exchange students abroad.

The building is new (3 years old) and was built because the old one was considered too old

 and too small and also too expensive to repair properly.

Solsona:

It is a small city, capital of county, at the centre of Catalonia, right under the Pre-Pyrenees (about

120km from Barcelona).  The  city  itself  has  9.308  inhabitants6 but  in  the 

nearby  there  are  farmhouses  and  small  urbanizations  whose  population 

spends  their  days  in  Solsona  usually.  Moreover  the  county  has  13.685 

inhabitants1 concentrated in small towns, the biggest of  them (apart from 

Solsona) is Sant Llorenç de Morunys with 1.004 inhabitants1. In Solsona there

are mainly flat buildings although there are big,  familiar houses with garden in the centre or town-

houses with garden in the outside of the city.

IES Francesc Ribalta, or Francesc Ribalta state comprehensive school, shares Solsona with another high

school, which is state-assisted, Escola Arrels. This work only considers state-owned schools, therefore IES Francesc Ribalta. 

The comprehensive school plus college caters the Solsonès county in compulsory secondary school and the county plus other 

nearby zones in college. This year there are 544 students in IES Francesc Ribalta, popularly known as “insti”, and 120 are in 

college. The building, as the comprehensive school, is 25 years although before there were other schools for people of the 

same age. However the organization was completely different, according to the laws of the moment.

6 Extracted from 2008's census
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Figure 6.Mäntsälä's coat 
of  arms.

(2 November 2009). 
Source: Wikipedia

Figure 5. The red point 
represents Mäntsälä. 
Source: Ow n creation

Figure 7. The red point 
represents Solsona.

Source: Ow n creation

Figure 8. Solsona's 
coat of  arms.

Source: Ajuntament 
de Solsona
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ORGANISATION:

Mäntsälän lukio:

Mäntsälän lukio is ruled by the city council and the principal, the money goes from the Government to the city council  

or to the high school. Then the city council decides what to use the money received from the Government for and pays that to 

the schools.  It  has  around 300 students  per year  and 

eighteen full time teachers, one of them being also the 

principal,  another  being  the  principal  assistant  and  a 

third one being the students' councillor, finally they have 

eight  extra  teachers  working  in  both,  college  and  high 

school.

They also have one full time school secretary and partial-

time workers as caretaker, school social worker, school 

psychologist  and  health  care.  Finally  there  are  the 

cookers. 

Mäntsälä  lukio  covers  the  whole  county,  more  or  less  over  30km  round.  Because  of  that  they  also  have  the 

permission to take the final exams on that school. Although the students will have to go wherever it is necessary to take the 

Universities entrance exams. 

IES Francesc Ribalta:

IES  Francesc Ribalta  is  ruled  by its  directive  following the 

Spanish education law and the decrees given out by Catalan 

education department. The money goes from the State to the 

Generalitat, then it goes to education department which gives 

some money directly (teachers  salary,  money per student...) 

and  some to  each  region.  IES  Francesc  Ribalta  is  from the 

central region so the money goes to an education council in 

Manresa from where they decide what to do with it. The school 

has  54  teachers  and  most  of  them  work  in  both,  lower 

secondary school and college, and few working just on lower 

vocational  school.  There  are  teachers  who  are  also  in  the 

school's directive, the Principal, the Secretary, the “Director 
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Photo 1. The eating hall of  Mäntsálä lukio. Here is w here students 
can eat, study or talk (Mäntsälä, 2010). Source: Ow n creation.

Photo 2. IES Francesc Ribalta's library. Usually the library has 
tables w here students can go to study, on exceptional days 

the library can look like this as a happenings hall. 
Source: http://w w w.iesfrancescribalta.net/joomla
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of studies” and the “Deputy director of studies”. There are also the administrative and service people, counting up to set, and 

the nurse, whom you can go to speak or tell any doubt you have, once a week. Finally they also have two cookers, library 

personal and dining monitors. 

IES Francesc Ribalta is the public high school for the whole region but there is also another school, concerted school, 

where you can go. The first grades the people coming is just from the surroundings but the older they get the more far they 

come. Finally in college there is people coming from Oliana and St. Llorenç de Morunys, and other small villages between. Finally 

students have to go to Manresa, a bigger city 45 minutes from the high school, to take the A-levels final exams. 
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TIMETABLES AND SUBJECTS:

Mäntsälän lukio:

The school has the one hour fifteen minutes per lesson based timetable. They have eight different periods which are 

filled with at least ten different subjects from period one to six, with three or four subjects on period seven and with one or 

two subjects on period eight (in case there is that period). The subjects the school offers this year are: Finnish as mother 

tongue (from 1st course to 11th), English (until the 10th course), long French (until the 8th course), long German (until the 8th 

course), Swedish (until the 10th course), short French (until the 8th course), short German (until the 8th course), short Spanish 

(until the 8th course), short Russian (until the 8th course), short maths (until the 10th course), long maths (until the 17th course), 

biology (until the 6th course), geography (until the 5th course), chemistry (until the 6th course), physics (until the 10th course), 

Lutheran religion (until the 6th course), Orthodox religion (until the 5th course), ethics (until the 5th course), philosophy (until the 

4th course), psychology (until the 6th course), history (until the 8th course), civics (until the 5th course), health education (until 

the 4th course), P.E. (until the 11th course plus a special 12th diploma course), music (until the 5th course plus a special 6th diploma 

course and a choir) and visual arts (until the 11th course). There is also a Comenius program (counting as 5 courses and taking 

the whole year) and other technological special offers. Finally there is  a compulsory meeting with the students' councillor 

during the 3 years. Finally there are also 4 meetings per term with the whole class and the class councillor to speak about  

things going on the high school, this meetings last less than 15 minutes and take place in a normal break. 

The difference between short and long German or French is: if  it  is long it means you have studied it in previous 

schools while if it is short you are starting. The difference between short and long maths is the total amount of knowledge you 

gain at  the end of  the compulsory courses. It  is  thought  that  people who enjoy maths  take the long way while  the non-

mathematical people have to do the short version. 

IES Francesc Ribalta:

This  is  the last year the school is  going to be probably allowed to have 55 minutes lessons, next year it  will  be 

compulsory to be 60 minutes length. All students has more or less the same timetable, which is given at the beginning of the 

year. The school hours are every morning from nine to fourteen and Monday, Tuesday and Thursday afternoons from 15:30 to 

17:20. There might be some students starting at eight morning once a week but then they will finish earlier, that is because the 

half-class lessons. In college students do 31 hours per week. That is because our teachers decided to do one more hour per 

week in order to have three hours per week of both Catalan and Spanish. Therefore the subjects are: Catalan (three hours per  

week both years), Spanish (three hours per week both years), English (three hours per week both years), physical education 

(two hours per week the first year), science for the contemporary world (two hours per week the first year), philosophy and 

civics (two hours per week the first year), history (three hours per week the second year), history of philosophy (three hours  
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per week the second year), councillor meetings (it was changed for Spanish or Catalan hours so it is done then) and four 

different modalities (four hours per week each modality both years). Finally the first year you can change one modality for an 

optional subject plus religion, here as religion is barely asked the optional subject is 4 hours per week also. Also last year 

students must give a final work, this year the 10th of January. This work is done at home and you are assigned a teacher, who 

might understand the subject you are doing it about, to assist you and control you a bit.

The  school  is  enrolled  with  different  programs  such  as  “strategic  plan”,  “Your  health  is  up  to  you”,  “Open 

consultation”,  “Educational  program of  Environmental  education”,  educational  innovation  program school  Library Puntedu, 

“Reusing books”, “Book selling”, “Catalan plan of sport at school”, “School mediation program”, “School – Business program”, 

“Experimental plan of foreign languages”.

These graphs number one and two show how do students 

feel  about  their  freedom  to  chose  the  subjects.  All  the 

answers  are  statistically  different  from  one  city  to  the 

other7 . While in Mäntsälä most students consider that they 

have enough options  and a considerable amount consider 

that they have enough options, in Solsona the students are 

shared between students considering they have enough options 

and students saying that they would like to have more options. 

This  agrees  with the fact that  in Finland they do have much 

more options but it looks like there is not a big problem with it 

as hardly anyone has answered that indeed they do need more options.

7 In the annex you can see the tables of percentage, from page 2, and trust interval, from page 11,  for all the graphics in this project. You can also see 
in the annex a sample of the survey handed out to students, from page 27
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Q18    Solsona

1
2
3
4

Graphs 1 and 2. This graphs are about the answ ers to the 
question number eighteen on the students survey. Students 
w ere asked: “What do you think about the subjects you can 

choose?” and the possible answ ers w ere: 1) I have so many 
options; 2) I have enough options; 3) I w ould like to have more 

options; 4) I really need more options. 
Source: ow n creation
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EXAMS AND PASSING RATES: 

Graphs number 3 and 4 show the failing rates in both cities. 

We  should  consider  answer  two  and  three  to  be  equals 

because  they  are,  in  fact,  meaning  the  same  in  different 

countries. There is no student in Mäntsälä that has failed a 

year because they can’t, if a student hasn’t been able to pass 

everything he or she will stay in the school doing the fourth or 

even fifth level. There are more students (with a considerable 

statistical  difference)  in  Mäntsälä  that  have  failed  a  course 

than students in Solsona that have failed a subject, that is also 

because a course in Finland lasts two month while in Solsona a subject lasts the whole year. Therefore we cannot really 

compare those answers as the best would be comparing with terms failed and not with subjects failed. There is no statistical 

difference with students passing a failed subject afterwards or students that have never failed anything. Again I must say that I 

cannot really compare students that have never failed because I am quite sure that Solsona students who have failed terms 

but not subject will have answered probably the fifth answer while Mäntsälä students will have already answered the second or 

third one. All we can say is that we cannot really compare, but that the only thing we were able to, has shown there is no 

difference between both cities.

 At first sight to graphs number five and six, we can already 

see that Mäntsälä is much more homogenous than Solsona. 

Statistically  the  differences  are  overwhelming;  all  the 

numbers have a huge statistical difference from one city to 

the other apart from the possible answer “a 9 is good”. To 

this one about the same students answered it and there is 

no  statistical  difference.  The  biggest  differences  are  with 

considering numbers  5, 6 and 10 good,  from which Mäntsälä 

has not many students while Solsona has about the double of 

percentage or even more. 

With this we can see that while Mäntsälä has a more balanced school, everybody gets more or less the same, in Solsona the 

school results differs a lot from one to the other. Many education systems and professionals consider that a good school, and 

therefore a good education system in that country, is the one that has more equity, that there aren’t bad students. I do not  
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Q2 Mäntsälä
1
2
3
4
5

Q2 Solsona
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Q9    Solsona
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Graphs 3 and 4. This graphs are about the answ ers to the 
question number tw o on the students survey. Students w ere 
asked: “Have you ever failed a year, a course or a subject?” 

and the possible answ ers w ere: 1)Yes, a w hole year; 2) Yes, 
a subject or tw o but w ithout failing the year; 3) Yes, a Finnish 
course or tw o; 4) No, but I passed w ith extra exams; 5) No. 

Source: ow n creation

Graphs 5 and 6. This graphs are about the answ ers to the 
question number nine on the students survey. Students w ere 

asked: “What do you think about marks?” The possible 
answ ers w ere: “5 is good” (1), “6 is good” (2), “7 is good” (3), 

“8 is good” (4), “9 is good” (5) and “10 is good” (6)
Source: ow n creation
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completely agree, in my opinion (and I think everybody, even those professionals mentioned before, would agree) the best 

school is the one that pushes students to their maximum. With that I am not meaning that Solsona is better than Mäntsälä, not 

the least, what I try to say is that, in both cities they seem to lack a little bit of that, Solsona because there are quite a lot  

students that are happy with a five and Mäntsälä because there are so few students trying to achieve 9 and 10. To finish with I 

must say that in this case it is not normal such a big amount of 10 seekers in Solsona, I mentioned that to a teacher and he 

answered that in fact, there were quite good students this year, so although it isn’t normal, it is quite close to reality.

 Looking  graphs  number  7  and  8,  we  can  see  that,  once 

again,  all  the percentages are statistically different from 

one city to the other except of the answer number 5 (“9 is 

good”).  In  this  case  there  is  a  clear  predomination  of 

number  eight  over  all  the  others  in  Mäntsälä  while  in 

Solsona it is even more balanced than before between all 

the  numbers.  Once  again  we could  discuss  if  homogeneity  is 

good or bad but in this question I would like to focus on the fact 

that more parents ask their children to get a ten at exams than 

themselves,  which  means  that  a  certain  amount  of  students 

might feel pressure. Also we can see that there are more parents than students considering good a six in Mäntsälä while the 

same happens in Solsona but with the five.

The first difference between exams8 is that in Solsona we do the exams at the subject hour and some teachers, if the 

exam is way too long, might allow you to stay during the break or for a part of the following lesson (maximum is always around  

30 minutes) in Mäntsälä the exams take place during a whole morning, the exam starts at eight thirty and you must stay 

compulsorily until ten, if you want, you can stay as long as eleven thirty. That means that Mäntsälä students must have the  

exam in front of them for one hour and a half at least, when that is so, people tend to think over and over about the questions 

as there is nothing else to do and something you maybe didn't understand at the beginning you end up knowing the answer. In 

Solsona there is difference between all subjects and teachers, there is no rule about it and there are teachers that allow you 

to hand it in before the hour has finish and some that don't. 

The other difference is that whereas Solsona students have a normal timetable while the exams are going on (apart 

from the last exams at second), Mäntsälä students only have exams each end of term in an exam week (apart from some small 

tests). During this week they do not have classes but they have from eight thirty to eleven thirty exam time, afterwards they 

8 You can find all the exams used at the annex, from page 33
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Graphs 7 and 8. This graphs are about the answ ers to the 
question number ten on the students survey. Students w ere 

asked: “What do your parents  think about marks?” The 
possible answ ers w ere: “5 is good” (1), “6 is good” (2), “7 is 
good” (3), “8 is good” (4), “9 is good” (5) and “10 is good” (6)
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eat at the school and they finish with a last hour of rehearsal of the following day subject. 

I have got samples of chemistry, mathematics and English exams from both cities which are all at the annexes.  

Chemistry exams from Mäntsälä are the ones from the fourth course while Solsona exams are from the same subject (or as 

close as possible), one from second and one from first batxillerat.

First of all I would point out that whereas in Solsona you have three compulsory exercises and two extra ones (each one to 

chose from two different options),  in  Mäntsälä they have to chose seven questions  out of  eleven. But not everything are 

differences, both exams have in common that all the questions are marked the same. About the type of questions we could say 

that they are more or less the same although we can see that chemistry is  organized in different ways because while in 

Solsona they did that part on two different years in Mänstälä they did all the part together at the same course. About the 

questions there is not that much difference, the samples I have got have the same kind of questions, theoretical ones and ones 

with practical explanation.

I must say though, that in Mäntsälä there is only one teacher for chemistry, or there is mainly one at least while in Solsona 

there are few teachers that can teach it and I only got samples from one of them. A plus point would be, anyway, that this 

teacher  uses  the  selectivity  format  usually  which means  that  this  type  of  exams  is  the one  students  get  at  the end of 

batxillerat.

About mathematics exams I have got two samples from the finnish teacher of long maths and many samples from one teacher 

in Solsona (I will refer to him as teacher one) and one sample from another teacher in Solsona (I will refer to him as teacher 

two). All  the exams from Solsona are from the scientific  branch, which would be the equivalent to long maths in Finland. 

Teacher two in Solsona also mentioned that he was not a common teacher with the type of questions he did but in fact the  

organisation of the exam is the same than in selectivity. Teacher one asks more common questions but the organisation of the  

exam (number of questions and allowance to chose) is different than the selectivity one, although it is also really common 

between teachers. That is why we will mainly compare the exams of Mäntsälä teacher and Solsona teacher number one.

Mäntsälä teacher has eleven different  questions  out of  which students must chose eight while  in  Solsona the number of 

questions are four or five and you cannot chose (teacher number two has six questions out of which you must chose five). 

The questions from Mäntsälä are ranked all the same and they are concrete, you must only look for one thing. Solsona teacher 

number one don’t rank the same all the questions and moreover we could say that many of them are divided in fact in two 

related questions or they are long answer questions. So we could say that teacher number one in Solsona, although it looks like 

there are only four and five questions he is in fact asking six and seven questions some of them quite long. That means that 

more or less answering both exams should take the same to a student that has learned up the content, therefore Mäntsälä  

students have, again, much more time than Solsona students.
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Between teachers number two and the one from Mäntsälä the exams differ much more because teacher number two relates 

the questions to the present, or does some questions were you must think how to find the answer and not only know the unit. 

So we can say that,  although teacher number two would differ from this,  common teachers in both cities,  teachers best 

accepted by students, have really similar exams and the considerable difference we could really assume is the amount of time 

given per exam. I think it is also important to mention the diversity of teachers in Solsona, which they don’t have in Mäntsälä, 

that although it might make it harder to achieve good marks at college, it always helps to be sure that what you know is the 

subject and not the teacher. So that is a positive point for Mäntsälä and a positive point for Solsona.

 

To finish with I will compare English exams, I will  compare each part to the corresponding. The first of batxillerat will be 

compared with the third course in Finland. 

First Batxillerat and third course agreed more or less with the structure. While in Solsona it is divided in writing, listening, 

reading and grammar & vocabulary in Finland it is divided in vocabulary, structures (which includes grammar), reading, writing 

and listening. The difference is that in Finland they do everything the same day, except the listening, while in Solsona they do 

the writing one day, the reading another, the grammar and vocabulary another and the listening can be joined to grammar and 

vocabulary or be an exam itself. That means that although in Mäntsälä they have more time at the same hour, they do less  

hours of exam and therefore probably the time is similar, or the difference of time is smaller, but it is hard to know which city 

has more because in Solsona not all the exams have one hour time but they might have less.

The writing is completely different from one to the other, whereas in Mäntsälä they give about four different options to write  

about in Solsona there are only two. The amount of words is more or less the same, in Solsona there is the minimum of 150 

words and there isn’t a maximum while in Mäntsälä there is the same minimum and the maximum is 200. It would also be 

interesting to be able to see many different answers from students so to compare the level itself, to see what kind of writing 

there is, but it wasn’t possible. 

I am not able to compare any listening as I wasn’t able to get the record, from Solsona I got the possible answers but from 

Finland all I got was the space to answer a, b, c or d as they have it in another paper which I haven’t been able to see.

About vocabulary, the exams are hundred percent different, we could say that there is hardly anything in common. The only 

thing in common is the total amount of vocabulary related questions, two. While in Solsona both questions are that you have 

two options and you must underline the correct one, in Mäntsälä the questions are different one to the other (not only about  

the subject but also the format is different). The first question in Mäntsälä is a relating words, meaning that you have a word 

and you must join it with the description in English, this question uses English vocabulary coming from Latin (easy for Spanish 

people but really hard for Nordic people) or common words from American English.  The second question is  a fill  in gaps 

question, you have fifteen words given and you must fill in fifteen gaps. If you compare the kind of vocabulary used in Mäntsälä 
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and in Solsona the difference of level is obvious. While in Solsona people is asked to see the differences between “died/was 

born”,  “got  divorced/fell  in  love”,  “marry  him/start  school”,  “went  out/got  pregnant”,  “hard/hardly”,  “good/well”... in 

Mäntsälä they are asked to know what does “incredulous”, “off-the wall”, “sloppy”, “immature”, “biased” and words like that 

mean. At least for me the difference of level is quite obvious and I find much harder Mäntsälä level. Also comparing the second 

question, in Solsona they are asked to see the difference between a verb ending –ing and a verb ending –ed, an adjective and 

an adverb and an adjective or its superlative. In Mänstälä they are asked to be able to use properly “suspended”, “gifted”, 

“approaching”, “bare”, “municipalities”, “clueless”, “distraction”, “A-levels”, “potters”, “conduct”, “fund”, “annual”, “mileage”, 

“population” and “keeping”. Again, although in Solsona the second question is much harder than the first one, at least in my 

opinion, the difference of level is quite big. Vocabulary exams are much harder in Mäntsälä than in Solsona. In my opinion the 

difference of level is closely related to the fact that in Finland they must watch movies and TV series in its original version, 

which is usually English, and therefore they hear much more vocabulary.

To finish with, as with the reading I have more or less the same problem than with the listening, I will compare structures and 

grammar. First of all, in Mäntsälä the structures part has also some vocabulary mixed as they must translate the given word to 

English in its  proper way and use it  correctly in some exercises. The other exercises are about filling in with pronouns,  

choosing the proper option (with words such as all, anybody, every…) and to finish with there is one question asking you to 

translate from direct to indirect. In Solsona six out of seven questions grammar related are about filling in or choosing the 

right form of a verb. The other one is about using properly used to. That makes me say that there are no similarities at all so 

you cannot really compare. 

So from all the parts we were only allowed to properly compare the vocabulary part in which Mäntsälä level overwhelmed 

Solsona level. 

So, summing up, the only exam that differs considerably is the English exam where there is a big difference of level. 
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OUTSIDE SCHOOL ACTIVITIES: 

These  graphs,  number  9  and  10,  show  how  much  time 

students dedicate to outside school activities. If we would 

do an average, considering that students who do more than 

five  hours  per  week  are  doing  six,  we  would  have  an 

average  of  3,5  in  Mäntsälä  and  an  average  of  3,24  in 

Solsona,  so  nearly  the  same.  However  the  amount  of 

people without doing outside school activities,  doing four hours 

and  doing  five  hours  is  statistically  significant  different,  being 

Mäntsälä above Solsona in this. On the other hand, the amount of 

people doing one and two hours is statistically higher in Solsona. 

To finish with I would like to mention that no one from Mäntsälä 

said that he/she was learning English after school while many students from Solsona mentioned this activity. Also comment 

that some students from Mäntsälä mentioned as outside school activities such things as going out with friends or watching TV. 

Graphs number 11 and 12 show that the amount of people who 

enjoys reading a book is more or less the same in both cities, 

there is  no difference on statistic terms, about 50% in both 

cases. The same happens with answer number five, they like to 

read something different than books, comics, magazines and 

news.  However  the  seconds  aren't  much.  There  is  a  huge 

difference  between  students  who  enjoy  reading  magazines  in 

both cities, in Mäntsälä those students are about the double than 

in  Solsona.  Mäntsälä  also overpowers  Solsona with difference 

statistically checked, in students who enjoy reading news and students who enjoy reading comics. Solsona does have more 

students who dislike reading than Mäntsälä, about the double. That means that Solsona students tend to enjoy reading less than 

Mäntsälä students. 

I think in here it is important the way school shows the importance of reading. In Spain, and therefore Solsona, it is compulsory 

to read two books every year for Catalan language and two more books for Spanish, plus an extra small book for English since 

you are young (starting with a lower amount of books). In Finland, and therefore Mäntsälä, it does not work that way, I was 

personally really interested when I found out that in primary school they do not need to read compulsorily any book but they do 
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Graphs 9 and 10. This graphs are about the answ ers to the 
question number three on the students survey. Students w ere 
asked: “How  much time do you dedicate to other activities such 
as sports, art, languages... af ter school? Specify w hat kind of  
activities” The possible answ ers w ere: “nothing” (1), “1 hour” 
(2), “2 hours” (3),  “3 hours” (4),  “4 hours” (5),  “5 hours” (6), 

“more than 5 hours” (7)
Source: ow n creation

Graphs 11 and 12. This graphs are about the answ ers to the 
question number four on the students survey. Students w ere 

asked: “Do you enjoy reading?” and the possible answ ers, 
they w ere allow ed to give more than one, w ere: “Yes. Books” 
(1), “Yes. Magazines” (2), “Yes. New s” (3), “Yes. Comics” (4), 

“Yes. Others” (5) and “No” (6)
Source: ow n creation



LAIA GIRFELL GUÀRDIA RESEARCH PROJECT

have a list of books they can read. Once they have read some of them (about four or six) they get a diploma. It was also 

impressing to see how much they read because they found it really important to get such diploma. Also during the following 

levels they keep reading and it is common to see the teens reading the newspaper for example, or short books, not often a big 

novel.  

Thanks to the graphs number 13 and 14 we can say that the 

amount  of  people  working  on  summer  in  Mäntsälä  is  the 

same amount of people who doesn't work because they have 

no time in Solsona, the biggest, around 45%. People who do not 

work because they do not want to is more or less the same 

in both  cities,  about  10%,  and  so  is  people  working  on 

weekends. People working on the afternoons after school is about 

20% in Solsona while only about a 10% in Mäntsälä and last, as 

the first one, people who do not work because they do not have 

time enough in Mäntsälä is about the same than people working 

during  summers  in  Solsona.  I  believe  that  this  big  amount  of 

people working on afternoons after school in Solsona is  mainly 

due to the subject some of them are taking,  working experience. Also, the big amount of Finns working on summers is probably 

because, differing from Spanish culture, Finns tend to get economic independence and pay their own life with their money and 

the help from the state at the age of nineteen. 
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Graphs 13 and 14. This graphs are about the answ ers to the 
question number six on the students survey. Students w ere 
asked: “Are you w orking?” And the possible answ ers w ere: 

“Yes. Summer job” (1), “Yes. Afternoons after school”(2). “Yes. 
Weekends”(3). “No. I don't w ant”(4). “No. No time”(5). WhenI 
got back the surveys I also got another answ er, only once, 

also some mentioned that they had answ ered something else 
but they w ould have liked to be able to answ er that, “No. I can't 

f ind any job” (6)
Source: ow n creation
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SATISFACTION WITH SCHOOL

In graphs number 15 and 16 we observe that the amount of 

people saying that they are satisfied (even if  they might 

not)  is  much  bigger  in  Mäntsälä  than  in  Solsona.  In 

Mäntsälä there is  also a bigger amount of people saying 

that they are really satisfied while in Solsona that is hardly 

considerable.  In Mäntsälä,  the amount of  people answering that 

they  are  really  unsatisfied  or  other  answers  is  definitely  not 

enough  to  take  into  account  while  in  Solsona  there  is  a 

considerable  amount  of  people  answering  they  are  really 

unsatisfied or giving other answers, which are usually between being satisfied and unsatisfied.  That can be taken as two 

different ideas: the first one is that Solsona people is much more unsatisfied than Mäntsälä people, but I don't think that is  

right, or Solsona students, as Spanish people, find much easier, because of the general character Spaniards have, to say what 

they think about something than Finns.

In graphs number 17 and 18, we can see that the difference 

between  Mäntsälä  and  Solsona,  it  is  quite  obvious.  Most 

students are again answering that they do like most of their 

teachers. Also the amount  of  students  that  really like the 

teachers  is  about  the  double,  there  is  a  really  high 

difference statistically talking, on the other hand any student has 

answered that they really hate most of the teachers  in Mäntsälä 

while in Solsona that was answered by a quite high percentage, 

there  was  more  people  answering  it  than  taking  the  answer 

number  1.  To  finish  with  there  is  a  much  bigger  amount  of 

students disliking most of the teachers in Solsona than in Mäntsälä. 

With graphs number 19 and 20 we can say that most Mäntsälä 

students  are  happy  about  the  way  they  have  their  exams 
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Graphs 15 and 16. This graphs are about the answ ers to the 
question number f ive on the students survey. Students w ere 

asked: “What's your degree of satisfaction w ith your school?”, 
and they w ere able to answ er: “I am really satisf ied” (1), “I am 
satisf ied” (2), “I am unsatisf ied” (3), “I am really unsatisf ied” (4)

Source: ow n creation

Graphs 17 and 18. This graphs are about the answ ers to the 
question number seven on the students survey. Students w ere 
asked: “What do you think of  your teachers?”, and the possible 

answ ers w ere: “I really like most part of  my teachers” (1), “I 
think most part of  my teachers are good” (2), “I don't like most 

part of  my teachers” (3), “I really hate most part of  my 
teachers” (4)

Source: ow n creation

Graphs 19 and 20. This graphs are about the answ ers to the 
question number eight on the students survey. Students w ere 
asked: “How  do you like the w ay you have the exams?” and 

the possible answ ers w ere “Yes” (1), “No. Too many” (2) and 
“No. The exams are too much together” (3)

Source: ow n creation
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(about 35%) while one an small amount of Solsona students are (about 15%). The rest of it  is  divided in two for Solsona 

students, half considering they don't like it because they have too many and half considering that they do not like it because 

they are too much together. On the other hand Mäntsälä students mainly answer that they do not like them because there are 

too many and a really  small  part  answers  that  they don't  like  it  because they are too much together.  This  answer was 

surprising to me at first, for the Mäntsälä students, I expected them to say they did not like them because they were too much 

together and not because they had too many (they have an exam week each two month, during that week they take up to 8 

exams, but usually not that much). After the first surprise I realized that was so because they have never seen any other way 

to do the exams and they only compared with what they did in previous levels, and so Solsona students people do. I still  

remember that some Mäntsälä students made an exchange with a Spanish school (for only one week) and when they came back  

they were saying  only  one thing,  “Spanish people has  so many exams  and such a big  amount  of  homework!”  They were 

impressed because they never thought it possible.

With graphs number 21 and 22 we can observe that in both 

cities most students say that they would like to change few 

things. Although if we plus students saying that they would 

like to change some things and people saying they would like 

to change many things, in Solsona the amount of people is 

much bigger than in Mäntsälä because whereas in Solsona 

there is a quarter saying that they would like to change lots of 

things and really few saying that they like it how it is, the same 

happens in Mäntsälä but with people saying that they like it how it 

is  right now, which is  about a quarter,  and people saying that 

they would like to change many things, which is not much. To finish with hardly anyone said that they consider their school to 

be great right now. 

Looking  at  graphs  number 23 and 24  we can say that  in 

Mäntsälä even more than ¾ of the students consider that 

their timetable is okay. The remaining part is shared mainly equally between people answering they love they timetable and 

people saying they dislike it a lot. Not a considerable amount of people answered that they really disliked it. 
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Graphs 21 and 22. This graphs are about the answ ers to the 
question number thirteen on the students survey. Students 

w ere asked: “Would you like to change something of  the w ay 
the school is?” and the possible answ ers w ere “Yes. Lots of  

things” (1), “Yes. Few  things”(2), “No. I like it hos it's right now ” 
(3) and “No. Now  it's great!” (4)

Source: ow n creation

Graphs 23 and 24. This graphs are about the answ ers to the 
question number sixteen on the students survey. Students 

w ere asked: “How  do you like your timetable?” and the 
possible answ ers w ere “I love it” (1), “I think it's okay” (2), “I 

dislike it” (3), “I really hate it” (4).
Source: ow n creation
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Also in Solsona the main answer is that they believe their timetable is okay, but it is only bit over 50%. There is then about a 

quarter that consider their timetable to be not of their taste. A considerable amount of students, about 15%, consider that 

their timetable is horrible while a really small percentage believes that they really like their students.

I have also compared the teachers question9,  what do you think of your working conditions such as salary, timetable and 

holidays? In order to be able to compare those I have counted all the value words appearing such as good, or I agree or fine... 

All the value words that appeared were: good, agree, okay, bad, fine, right, happy, dislike, needed, like, equilibrated, could be 

better. In my opinion, those words could be separated on different levels like positives, positives-neutrals, neutrals, negatives-

neutrals and negatives. Seeing the words appearing I would classify it like: 

– Positives: Good, happy, like.  1→

– Positives-neutrals: Agree, fine, right.  2→

– Neutrals:Okay, needed, equilibrated.→ 3

– Negatives-neutrals: could be better  4→

– Negatives: dislike, bad. 5→

With this differentiation we can observe that in Mäntsälä the 46% of the words appearing are from the first group, none of the 

second, 27% of the third, 4% (once) of the fourth and 23% of the fifth. In Solsona the 33% of words mentioned are from the 

first group, the 25% of the second group, a 27% of the third group, none of the fourth and 15% of the fifth group. If we give the  

before mentioned numbers to each group, then we can do an average: Mäntsälä has an average of 2,58 and Solsona has an 

average of 2,39. Out of this we can say that they are more or less the same, neutrals going to positive and there is not enough 

difference to consider. 

I also asked teachers if they felt they had enough material. Here we can see a clear difference between both cities as in 

Mäntsälä the 95% of the people (18 out of 19) have answered that yes, they do have enough things, only one considered that he 

missed something and it was the sports teacher who missed a bigger hall. In Solsona, although the yes has a predominance  

(55% of the teachers), all the other possibilities, missing something, having more or less enough material and not having 

enough material, had the same quorum, each answer was taken for the 15% of teachers.

On the other hand, most teachers in Mäntsälän lukio mentioned that the high school was new and therefore everything had 

done again but that it wasn't so in all  high schools and therefore most of them didn't have that many things. It  was also 

mentioned that during the last three years many high schools have been renovated. Also I must say that mainly all teachers in 

Solsona were really positives  about  computers  and common material but some subjects missed special material  like  lab 

9 You can find the questions asked to teacher in the annex, page 30.
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material or French books.

To finish with teachers feelings towards the school, I asked how did they feel about their high school. IES Francesc Ribalta 

teachers answered that: it is above Catalonia average, twice, it needs a rehab of infrastructures, there is more motivation than 

in other places, three times, there is a better behaviour, twice, students are better than in other places, three times, it is good, 

five times, they feel comfortable, there is a good environment, there are too many school meetings, it works okay, there is a 

lack of communication, mentioned twice, there is a lack of coordination, three times, they feel integrated, mentioned twice, the 

school is improving, four times, they are happy with the school, mentioned four times, there is a good amount of resources, 

mentioned three times, it is fine, there is a lack of space and they are satisfied. That means that we could say that 32 out of 42  

comments are positives, 2 out of 42 are neutral and 8 out of 42 are negatives. So we can say that at an overall rate, teachers  

are satisfied with IES Francesc Ribalta

Mäntsälä teachers weren't asked how do they feel about Mäntsälän lukio but they were asked if there was something they 

disliked. That means you cannot really compare the answers but I think it is interesting anyway. That happened because when 

asking most of the teachers were only “happy” with the school and there was a need to ask for what did they dislike. The 

answers were: that the end of term assembly isn't needed, they would like a different timetable, students shouldn't get that 

many chances to hand in homework, the breaks are too short, mentioned twice, the payment system is unfair, it is okay, they 

like it, 5 times, they dislike the fact that there are 3 different classes for teachers, mentioned twice, nothing bothering, it is  

good, twice, following students assistance is needed but uncomfortable, the cleaning staff and things like that aren't under the 

principal orders and that is inconvenient, there are too few breaks, twice mentioned, there is the need of a better food and 

there should be more control to smoking students.

The interesting points is that, although I asked what did they dislike, nine teachers out of eighteen said that they didn't dislike 

anything, that everything was fine. That means that they are indeed really satisfied.  Also another interesting point is  that  

seems to be a problem for some teachers (four out of eighteen, 22%) with the breaks, because they are too short or there are 

too few. That is interesting because in Mäntsälä they have fifteen minutes break from class to class and some still consider is 

not  enough while  in  Solsona there is  only  one break twenty minutes  long and one  one  hour and a half  long and no one 

complained about it. 

So we can see that in teachers from Mäntsälän lukio like their high school more than teachers from Solsona, although both 

groups do like it. It also seems that now in Mäntsälän lukio, as they have got the building new, they do not have many problems. 
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SOCIETY'S VISION: 

The graphics number 25 and 26 say everything there is  to 

say.  Whereas  in  Mäntsälä  most  students  do  not  make  a 

teacher guilty of their failing exams, in Solsona that happens. 

That could be because of many different reasons, the most 

obvious one being that maybe teachers are much better, due 

to personal capacity or to better trainings, in Mäntsälä than 

in Solsona and therefore students do not accuse them for failing, 

but I don't think that is indeed the truth. The other option could 

be that Mäntsälä students do not dare to say that their teachers 

are not good but that wouldn't agree with students saying that they do like their teachers or not. Therefore I must assume that 

there is a third option, as we can see when interviewing the teachers, Finnish society still appreciates and values teachers 

while teachers in Solsona feel that there is a big amount of Catalan society that doesn't do so. When you appreciate someone's 

job you do not blame them, but if the society doesn't appreciate them that much, the blame tend to fall on them. 

The answers differ a lot from one city to the other as we can 

see in graphs number 27 and 28. Whereas in Mäntsälä really 

few people, or a low percentage, answered that their parents 

have ever said in front of them (otherwise they wouldn't know 

they have done so) that a teacher is guilty of their son's mark 

when the exam is  failed,  the students  in  Solsona who have 

heard that from the mouth of their parents is near a third. That 

could be linked again with the interviews to teachers, with the 

question about if they felt appreciated or not. 

In both schools, graphs 29 and 30 show that most students 

have  answered  that  they  do  not  attribute  their  passing 

exams to teachers. The important point with this question is to compare it to the number eleventh, where students were asked 

if they have ever said it was because of a teacher that they have failed an exam. Whereas in Mäntsälä we can observe that  
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Graphs 25 and 26. This graphs are about the answ ers to the 
question number eleven on the students survey. Students 

w ere asked: “Have you ever said the teacher w as guilty for 
failing an exam?” and they could answ er “yes” (1) and “no” (2)

Source: ow n creation

Graphs 27 and 28. This graphs are about the answ ers to the 
question number tw elve on the students survey. Students 

w ere asked: “Have your parents ever said the teacher w as 
guilty for failing an exam?” and they could answ er “yes” (1) 

and “no” (2)
Source: ow n creation

Graphs 29 and 30. This graphs are about the answ ers to 
the question number fourteen on the students survey. 
Students w ere asked: “Have you ever said you have 
passed an exam thanks to a teacher?” and they could 

answ er “yes” (1) and “no” (2)
Source: ow n creation
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there is a bigger amount of people answering yes to this one, in Solsona the biggest amount is on the other one. This means 

that in Solsona people tend to make the teacher guilty of their failing but do not thank them for their passing the exams. 

To this question, related with graphs number 31 and 32, the 

answers are more or less the same than the answers to the 

question  number  12.  That  means  that  with  parents  the 

difference mentioned before might not be that big. However 

most parents who answered “a” to the question number 12, 

answered  “b”  to  the  15th and  also  the  other  way  round, 

parents answering “b” to the 12th question answered “a” to 

the 15th.

Apart from knowing what is the society's vision, the students, I have also sought for the teachers' feeling towards 

society.  Teachers  were asked if  they thought  that  the society appreciated their  job.  Here we can see a clear difference 

between both cities. Whereas in Solsona the most given answer was that they are not appreciated (thirteen out of twenty-one)  

and hardly nobody was positive (two out of twenty-one said that it was more or less appreciated and one said it was but each 

time it was less), in Mäntsälä there was a majority of yes (ten out of nineteen) and no teacher was negative about it.  I believe 

this feeling of appreciation and valuation itself must be part of the clue to Finnish succeeding over other countries. I must also 

say that some teachers feel that this is changing because they consider that they are indeed appreciated but each time they 

are less or they said that society and politicians said so but when they acted they didn't act like it was true. Mainly those 

second ones (five out of nineteen) considered that they should have a bigger salary and then it would show they are indeed 

appreciated (three out of five) and that the compulsory holidays they had this year doesn't show appreciation. 

To finish with I also wanted to get to know at what point problems are, if there are many problems between teachers and 

students as PISA exams said that a better relationship improves results. Whereas in Solsona the answer appearing the most 

(eight out of twenty-one) was that they have had problems but they weren't big, in Mäntsälä the most chosen answer (ten out 

of seventeen) was that they have never had a problem although  some of them mentioned that in lower grades they did have 

problems. Here the difference mainly stands because whereas in Mäntsälä teachers only teach at college in Solsona teachers 

are in both, high school and college. For what I read most big problems teachers in Solsona had, had taken place in ESO and not 

in Batxillerat.

With parents most Mäntsälä teachers have never had a problem (fifteen out of eighteen) and the ones that have had one was 

because of the marks their children got. If we plus all kind of problems, then most Solsona teachers have had indeed a problem 
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Graphs 31 and 32. This graphs are about the answ ers to the 
question number f if teen on the students survey. Students w ere 
asked: “Have your parents ever said you have passed an exam 

thanks to a teacher?” and they could answ er “yes” (1) and “no” (2)
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with parents (eleven out of twenty) and most of them were because teachers told parents how they saw their children and it  

wasn't what the parents wanted to hear or believe. 
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ENGLISH KNOWLEDGE: 

In both cities, as graphs number 33 and 34 show, most of 

the  people  have  understood  without  problems  but  the 

amount in Mäntsälä is statistical significatly bigger than in 

Solsona. Here a curious fact happened. When the people in 

Solsona were answering the interview, most people needed 

to ask what did timetable mean. At first it surprised me a lot 

because people didn't  realize the meaning. Then whenever 

somebody asked me, instead of saying the meaning I started 

to  say:  what  does  time  mean?  And  table?  When  people 

realized that most of them felt kind of stupid (or so they said) because they hadn't realized by themselves. It is only a story but 

I thought it to be really interesting. 

But as we have seen with the test, the standardised knowledge of English is higher, at school, in Mäntsälä than in Solsona. I say 

at school because whereas in Mäntsälä they learn what they learn at school and they don't go to extra English lessons, in 

Solsona there is quite a big amount of students going to after lessons, where they learn some English which is not tested 

because not everybody does the same. 
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Graphs 33 and 34. This graphs are about the answ ers to the 
question number nineteen on the students survey. Students w ere 
asked: “Have you understood this survey in English or have you 

needed a translation?” and they could answ er: “I understood it w ell 
enough” (1), “ I needed some help w ith some w ords” (2) and “I 

really needed a translation” (3).
Source: ow n creation
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THE TEACHERS: 

In Solsona the medium age, the average, is 21,6 years being teacher and the difference from the one who has been teaching 

during more years and the one that has been teaching during less is of  31 years difference (35-4), after that the difference is  

of 23 (35-12). In Mäntsälä the average age is 18,4 being the biggest difference also 31 (39-8) and the following differences 28 

and 29 (36-8 and 39-10). Which shows that there is not much difference of ages from one city to the other.

They were also asked if they have indeed done any formation course to become teachers and in Solsona thirteen out of twenty-

one had done so, one didn't answer and seven hadn't. In Mäntsälä twelve out of eighteen had done a course and six didn't 

answer. I believe that the six teachers in Mäntsälä that didn't answer had also done the course because it has been impossible  

to become teacher without it for many years already. In Solsona there were two reasons for which they didn't have the course, 

the first and most common was because when they started to teach it wasn't needed (due to different reasons such as being 

technology teacher or many years ago science teachers) and the second motive they started through private schools were it 

is not needed. There are also differences within laws. In Finland it is compulsory to have a master in order to be teacher and 

also you must be able to teach more than one subject, in Catalonia that might start being so soon but it isn't yet. 

They were also asked if they have ever taught a subject they felt they hadn't studied for and whereas in Mäntsälä it was only 

29% of teacher, in Solsona it was the 62% that answered yes. Also 14% of teachers in Solsona had taught or are teaching  

some other subject but they said that they had no problem with it, they had enough knowledge to teach it. In Mäntsälä there 

was none that said he had taught some other subject without problems but there was one (5,8%)  that had been trained before 

doing it  and two (11,7%) that had done so because they wanted to.  This information agrees with the fact that Finnish law  

assures that teachers must be able to teach more than one subject while Spanish law says that teachers are enabled perfectly 

to teach other subjects of the area (languages, socials, sciences) when they have not been specially prepared for it. It means  

that if you can teach two different subjects it is much easier that you don't have to teach subject you haven't been trained for  

than if you can only teach one subject.

Teachers were also asked if  they had ever taught or were teaching at any other school level. Whereas in Solsona all the 

teachers are right now teaching at ESO and Batxillerat, in Mäntsälä thirteen out of nineteen aren't teaching anywhere else at 

the moment. Also some teachers in Solsona are teaching right now at University (one), vocational school (four) and “curs 

pont”(six) while in Finland six are teaching in other school levels, being Ylläste (equivalent to high school) the most common 

(five teachers) and only one teaching at vocational school.  Something else I  would like to point out is  that many Solsona 

teachers  had taught  in  previous  education  systems,  whereas  in  Mäntsälä  that  wasn't  so.  That  means  that  while  Spanish 

education has changed (and I must say is changing) a lot, Finnish education has stayed more or less the same. 

To finish with, teachers were also asked if they see other teachers motivated and while the 88% of teachers in Mäntsälä said 

that yes with confidence, in Solsona it was only the 42,8%. Then in Mäntsälä the other answers where teachers are little bit 
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motivated (6%) and it depends (6%), and in Solsona the answers were that there are all kind of teachers, some are some not 

(33,3%), teachers were more motivated earlier (14,2%), teachers are more or less motivated (4,7%) and teachers aren't 

motivated (4,7%). I  must say that when asking this  question most of  Solsona teachers mentioned that  teachers  are still 

motivated but it is hard with all this changing laws, most of them complained about it. 
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THE STUDENTS: 

Graphs number 35 and 36 show that whereas in Mäntsälä 

the answer is more or less equilibrated between the two big 

options, going to University and to upper vocational school, 

in  Solsona the dominating idea is  clear. In Mäntsälä about 

the 40% would like to go to University, the 40% would like to 

go to Professional school and finally the remaining students 

are still not sure of what they want to do. In Solsona there is 

about an 80% of people who have it clear that they want to 

go to  University,  most  of  the  remaining  students  are  not 

sure yet or do not want to do either things and only a small 

portion would like to go to professional school.  That is because in Mäntsälä students see in a better way going to professional 

education than in Solsona, were is not usually well seen. 

In Mäntsälä most of the teachers consider that students are motivated, 57,9% or answer without specifying, saying that there 

are all kinds of students, some are and some not (31,6%). The two remaining teachers answered that students are motivated 

for the marks and that there is low motivation respectively. In Solsona teachers have in most cases answered that there are 

all kinds of students (41%) followed by students are mainly motivated (27,3%), to finish with one teacher said that half the 

students were motivated and half weren't and three consider that they are motivated to obtain good marks and not to learn. So 

that means that in Mäntsälä they feel, in general, more motivation from students which must surely help doing your work 

because as some teachers mentioned, teachers and students motivation are not apart.

To finish with I asked teachers if they consider that students are ready to go to further education, and the percentage of 

teachers considering that they are indeed ready is bigger in Solsona (80%) than in Mäntsälä (70%). Although many teachers 

from Solsona (19%) have commented that if students are ready is because they have lowered the level at Universities. 
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Graphs 35 and 36. This graphs are about the answ ers to the 
question number seventeen on the students survey. Students w ere 
asked: “What do you w ant to do af ter senior high school?”, and the 

possible answ ers w ere: “University” (1), “Ammatti korkeus 
koulu/Cicles de grau superior” (2), “Others” (3). When getting back 
the surveys many students have chosen answ er 1 and 2 so I have 

considered those students to have chosen a fourth option, 
“University or Ammatti korkeus koulu/ Cicles de grau superior” (4)

Source: ow n creation



LAIA GIRFELL GUÀRDIA RESEARCH PROJECT

AFFECTATION OF THE CRISIS: 

The crisis have affected both countries and both education systems reducing the money invested. In Finland at a government 

level there hasn't been any big problem but they have reduced the amount of money going to the county to be able to keep 

rebuilding old high schools or build new ones. Therefore the county council has got less money and they have had the need to 

invest in many things, in Mäntsälä, but not in other counties, the county has reduced the salary of teachers. To do that, as they 

cannot cut down the salary, they have offered all teachers to take a compulsory week of holidays, called in finish “lomautus”,  

or choosing themselves when do they want the holidays. Some teachers have decided to take “lomautus” so to show the people 

that they are indeed disagree with this measure but most of the teachers have chosen their own holiday days. The problem is, 

most teachers say, that here the prejudiced are the students, our future, because if I don't come to school for a whole week 

students stop learning a lot. 

Another measure taken is that now if a teacher gets sick in Mäntsälä and he or she is off the school, a substitute won't come 

unless it has to be for more than three days.

In Spain the government has reduced the salary of teachers between 1 to 8% and has also reduced the amount of lessons, 

meaning that rehearsal classes or higher level classes have been cut off and the increment of ratios. 

Also there have been many plans stopped because of the crisis, I mean many schools were planned to be fixed, to have some 

work done, but because of the crisis this works have been stopped definitely, postponed or they have enlarge the time in which 

they will do that.
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ASKED CHANGES:

Teachers in both cities were asked what would they like to change if they could and the answers were pretty different. In order 

to be able to compare I have divided all the options in few different groups: changes related to laws, society related changes, 

changes related to organisation and changes related to the high school itself. From Solsona the asked changes are part of the  

first group (go to the previous education law meaning EGB, BUP and COU which was asked by three different teachers, work by 

projects, asked once, change the “conseller”, also asked once, a Universal europan law, also asked once, giving more power 

and respect to teachers, asked twice, teaching competences instead of knowledge, asked once, and teaching responsibilities to 

students, asked once) by a total amount of  ten teachers, part of the second group (three teachers asked to have more 

motivated students, one asked to be part of the culture of effort, and changing the attitude of some students towards their 

companions, asked by one) with a total of five teachers asking it and the third group (less students per lesson, asked by seven  

teachers,  more coordination  between teachers,  asked by one,  more attention  to  diversity,  asked by one)  asked for  nine 

teachers, as no teacher asked for any change in the college itself. In Mäntsälä the first group (changing the length of lessons, 

changing the system of the final exams,  making eight hours of school, making  students pay an small account so that they 

appreciate college and making non smoking rules be strictly followed) was asked by five teachers, the second group (students 

listening and students doing things on time) was asked by two teachers, the third group (having different breaks, having less 

students per class, having different holidays, having only one eating turn, having only one teachers room and having better 

food) was asked by eight teachers, one teacher asked the fourth group of things (someone asked having a bigger hall) and to 

finish with two teachers said they wouldn't change anything. So in Solsona 47% of the teachers asked for a change related to 

the first group, also many teachers, a 33,3%, are asking to have less students per lesson and finally they were asking for 

society changes, 24%. In Mäntsälä, the group most asked was the third group, a 47%, followed by the first group, with much a 

lower grade, 29% and a 11,7% also said that they didn't want any changes. 
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AT PRESENT:

Whereas in Mäntsälä lukio most teachers agreed with the law (fourteen out of eighteen) in Solsona most of them are strongly 

disagree (sixteen out of  twenty-two). There is also a big difference between people who disagrees in Solsona and in Mäntsälä. 

That is so because in Mäntsälä people said that they disagree in some aspects, like two teachers that said they disagreed with 

the fact you can pass college having failed four subjects and those subjects count for the finishing total as passed, there was 

one teacher that said because the law was too far from reality (but as it was only one we cannot really take it into account), 

but teachers were mainly agree. In Solsona most of the disagreeing people were completely against, and also scared of how 

would end up. Four teachers mentioned they were worried about all the power given to the principal and its team. To finish 

with, Solsona teachers remaining answered that they agreed in some aspects and disagreed in other ones, no teacher from 

Solsona said they agreed indeed with the law.

That shows that at the moment teachers in Mäntsälä have a better relation with laws and the government than in Solsona. This 

can also be related to teachers motivation, because if you are doing something you believe it won't work or something you 

don't feel comfortable with, it is much more harder to be motivated.

Also Ernest Maragall10, the Catalan equivalent to education minister, said to me the four adjectives he considers that define 

more  accurately  the  present  system  in  Catalonia:  universal,  worthy,  unequal  and  going  through  transformation.  This 

transformation in which we are now is what teachers have commented to dislike the most.

He also commented that batxillerat is lacking because it is an ending stage while it should be a entering stage, batxillerat has 

the problem that it has to supply all the problems accumulated from before. He has also implanted a new holidays week, which 

he defends to be pedagogically needed for children in the interview, at the end of February or the beginnings of March. 

So, for things said on the interview and changes that have been done recently (the white week, the entrance to universities...) I  

would say that now Spain is trying to have an education system similar to the Finnish system.

10 The whole interview is in the annex, page 24
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Conclusions:
My first conclusion would be, after all the work I have done, that it is really hard to get to any conclusions. That is because here 

it is not something like it works or it doesn't, it is that or it is not, you cannot really say anything. I cannot say, and I am far 

from saying it, Finnish system is better than Spanish system, and I cannot say it backwards, Spanish system is better than 

Finnish system. They are simply different and, in fact, I have realised that they are not that much different.

An overall conclusion after doing this project is that I have the certainty that if you have a working education system in one 

country and you start using the same education system in another country, there are many chances that it won't work. I've 

realised that education is highly influenced by culture. 

If we analyse the differences between Finland and Catalonia we will realize that they are mainly two, autonomy of centres and 

the organisation of the timetable. I think the timetables it is important because in Catalan students have many hours per day all 

together and without many breaks, after the third hour it is impossible to properly concentrate any longer. Also in Finland they 

have that much breaks that students are quite at lessons (I was able to see it by myself) and they quietly talk only during the  

breaks. But that is what I mean about culture, in Catalonia students, as any Spanish person, tend to shout, speak loud. Catalan 

students,  in  general,  are talkative  and social  while  in  Finland the most normal things  is  to find  a group of  people  quiet. 

Therefore it is more common that students are quiet during lessons if they don't even talk outside school.

Another strong point of Finland is that students have much more freedom to choose subjects and there is a wide range of 

offers, in Catalonia there is also a wide range of offers but on specific high schools and colleges, not on normal basis and not 

opened to everybody. 

A strong point of Catalan education system is that it has diversity teaching much more integrated than Finland. That is because 

as Catalonia have so many immigrants and students with concentration problems have been growing, there is indeed the need 

to have some of it. Nowadays at normal high school you might be able to find “Welcome lesson”, to teach newcomers the 

language and other programs but based on lower levels. Finland, without Helsinki, has hardly immigrants and therefore they do 

not have that kind of special lessons. 

And both education systems have indeed weak points. No education is perfect, not even for the country where it is working.

Catalonia's weak point is that there have been many changes lately so both, teachers and students, are somewhat of lost. That 

is indeed a problem because if they don't know what should they be doing, they cannot do it properly. Also if you don't know 

how is it going to look like when you get to that stage, you will probably feel much disappointed, you will lack motivation. 

Another weak point of Catalonia are the differences between teachers and the “minister”. If teachers do not agree with what 

they are doing, even if it is the right thing to do, education is not going to be benefited because an unwilling teacher is not a  

good teacher. I mean, if you are doing something you don't believe in, you are not going to do it properly, while if you would 
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have more freedom and you could do what you do believe some teachers would do much better. That is related again with 

centres autonomy.

A weak point in Finland is that they are too based on Finnish culture. They do that with everything country-related. They do not 

have proper laws to do something if someone breaks the law, or there is no law saying you cannot do something because they 

only say: “No one would do that!”. Now this sentence is not useful any longer, people has changed, teens are watching series 

online and families are starting to think that their children should be raised by the school. 

I know that I cannot base on this a theory but let's say it is a feeling I have and I hope to be wrong. Many years ago, schools in 

Spain worked, teachers taught and students learned and there wasn't much talk. Some time later, teachers started to complain 

about the fact that the government didn't listen to them to write down the laws, about the parents who thought that their 

children should be raised at school, about the students who have lost the respect for teachers... Now all those troubles are 

starting to be heard in Finland, some of the teachers I interviewed mentioned that they feel appreciated by society but not as 

much as before or that society says that teachers are appreciated but then they act as if they weren't. Also many immigrants 

are arriving now to Finland where there weren't, there it was quite weird to see black people but now immigration has raised a 

lot, and wanted or not, immigration means different culture, also the globalisation is making its impact now, Finland has always 

been apart, looking like America but being completely different. Now teens are growing up like any other student in the world,  

they watch series where they see how others act, they do not only see Finns moving but they see other teens also, many go 

abroad to an exchange year...

I hope I am wrong and that the new law will be able to stop this and keep Finland amongst the best but there are many chances 

that Finnish education goes down on the following years.

If we compare now Mäntsälä and Solsona, there aren't that much differences, only the ones related to previous differences 

mentioned. The point is that whereas Mäntsälä has the same average than Finland, Solsona is quite above Catalonia's average. 

The most important difference I could find, and I definitely think it is important, which was not related to the differences above 

mentioned, is the obsession from Solsona students to get to University. In Mäntsälä it is completely normal to go to college so 

to get to upper vocational school, they have it at the same degree than University, and get some job out of it later on. In fact 

many things that here we study in University in Finland they are considered to be upper vocational school. 

To finish with I would like to mention that while I was doing the research project I had the feeling that all those recent changes 

are getting Spanish education system and Finnish education system closer. One planned change is the autonomy of centres 

(that I already mentioned before as something Finland has and Spain lacks), another was that you could take three years to do 

college (although at the end it wasn't accepted, it was going closer to the option of Finns to chose the length of their college), 

another has been the white week (Finland has a white week which also changes from zone to zone)... But when you are trying to 

improve  your  education  system you  cannot  copy someone else's  education  system because,  as  I  mentioned  before,  the 
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education system is closely related to the culture and countries do not have, at least not yet, the same culture all over the 

world.
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